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The College Senior Survey (CSS)

Developed by the Higher Education Research Institute (HERI) in 1992, the College
Senior Survey (CSS) is administered annually through the Cooperative Institutional Research
Program (CIRP) at the University of California, Los Angeles. The CSS, which is typically
administered to college seniors as an “exit” survey, offers valuable feedback on students'
academic and campus life experiences. Information from the CSS can be used for student
assessment activities, accreditation and self-study reports, campus planning, research, and policy
analysis. When used as a follow-up instrument to other CIRP surveys, such as the Freshman
Survey or the Your First College Year Survey (YFCY), the CSS generates valuable longitudinal
data on students’ cognitive and affective growth during college. With its focus on a broad range
of college student experiences, including academic achievement and engagement, satisfaction
with the college experience, values, attitudes, goals, degree aspirations, career plans, and other
post-college plans, institutional and other researchers have used the CSS to study topics such as
college retention, leadership development, faculty mentoring, civic engagement, student
development and learning, and college satisfaction. The CSS has also been used to assess a wide
variety of instructional and co-curricular practices. This report summarizes the results of the
2008 administration of the CSS.

2008 National Demographics
In 2008, 148 baccalaureate institutions participated in the CSS (Appendix A). The

majority of these four-year colleges and universities were private (90.5 percent) and religiously

Table 1
Participation in the 2008 CSS by Institutional Type
Selectivity*
Very Low/ High/ Total # Percent
Institutional Type Low Medium Very High institutions of total
Public  University 1 3 2 6 4.1
4-year -- 3 2 5 3.4
Private University - 4 4 8 54
Nonsectarian 4-year 6 9 25 40 27.0
Catholic 4-year 9 8 12 29 19.6
Other Religious 4-year 15 18 24 57 38.5
HBCU Public 4-year n/a n/a n/a 2 1.4
Other Religious 4-year n/a n/a n/a 1 0.7
Total # institutions 31 45 69 148 100
Percent of total 20.9 30.4 46.6

*Note: The selectivity of an institution is based on median SAT/ACT composite scores of the entering class as reported to IPEDS.




affiliated (58.8 percent) (Table 1). Eleven participating institutions (7.5 percent of the
institutional sample) were either public universities (n = 6) or public four-year colleges (n = 5),
and three additional institutions (2.1 percent) were historically black colleges or universities
(HBCUs). The sample skewed towards more selective schools (as measured by the median SAT
score of the first-year class): almost half of participating institutions were highly selective (46.6
percent) and only one out of five (20.9 percent) were of low selectivity.

The group of graduating seniors that took the 2008 CSS was quite large, although not
entirely representative of the undergraduate population nationwide. In this report, a “graduating
senior” is defined as a student who indicates that she or he will earn a Bachelor’s (B.S., B.A.,
etc.) degree as of June 2008, regardless of time of college entry. Of the 23,423 graduating seniors
who participated in the survey, 65.3 percent were female. Nearly all (94.4 percent) were native
English speakers (Table 2). The overwhelming majority of respondents (84.1 percent) identified
as White/Caucasian; fewer were Asian American/Asian and/or Native Hawaiian/Pacific Islander
(6.2 percent), Latino/a (5.9 percent), African American/Black (5.6 percent), or American
Indian/Alaska Native (1.4 percent). National bachelor’s degree completion figures for 2007, the
latest year available, reflect White students in the majority (66.8 percent), followed by Black

students (8.9 percent), Latinos (8.3 percent), Asian and Pacific Islanders (6.5 percent), and

Table 2
Demographic Summary by Gender & Race Total Respondents = 23,423
Percent of Total*

Female 65.3

Male 34.7
Native language is English 94.4
White/Caucasian 84.1
African American/Black 5.6
Asian American/Asian 5.3
Mexican American/Chicano 2.5
Other Latino 2.4
American Indian/Alaska Native 1.4
Puerto Rican 1.0
Native Hawaiian/Pacific Islander 0.9
Other Race 3.4

*Note: Sum of percentages for racial/ethnic groups is greater than 100 because students may choose more than one group identification.




American Indians/Alaskan Natives (0.7 percent) (IPEDS, 2008). By comparison, White students
are overrepresented and African American/Black and Latino/a students are underrepresented in
the CSS.

With regards to students’ academic status (Table 3), the vast majority of the students in
the sample (95.3 percent) were full-time undergraduates when they completed the survey, and
86.7 percent reported an overall college grade point average of a “B” or better. Additionally,
approximately two out of every ten students transferred from either a community college (11.8
percent) or another four-year institution (9.9 percent). A small number of students also
temporarily withdrew from school at some point during their undergraduate years (6.5 percent).

Table 3
Student Academic Status

Enrollment Status at time of CSS Percent
Full-time undergrad 95.3
Part-time undergrad 3.5
Not currently enrolled 1.1
Transferred from a community college 11.8
Transferred from a 4-year college 9.9
Withdrawn from school temporarily 6.5
Overall GPA

Aor A+ 18.9
A- 24.4
B+ 24.4
B 19.0
B- 7.9
C+ 4.1
C or below 1.3

Academic Experiences in College
In terms of academic life, the 2008 CSS reveals that many college seniors spend a good
portion of their week on activities such as attending classes and studying (Table 4). In a typical
week during senior year, over three-fifths of students attended classes/labs for more than ten
hours (65.1 percent), and four in ten students (41.4 percent) spent just as much time per week

studying or doing homework.




Table 4
Time Spent on Academics

Hours spent during a typical week

in the past year: Attending classes/labs  Studying/homework
10 hours or less 34.9 58.7
11 to 15 hours 33.6 18.1
16 to 20 hours 22.8 12.2
More than 20 hours 8.6 11.1

Overall, seniors report being academically engaged in and out of the classroom during
their four years of college (Table 5). Over two-thirds of students (69.3 percent) indicate that
since entering college they frequently discussed course content with their fellow students outside
of class, and two in five (44.3 percent) frequently studied with other students. Nearly three in ten
students (27.8 percent) report having participated in a study abroad program during college, and
approximately the same proportion (30.8 percent) enrolled in honors or advanced courses.
Perhaps as an indication of service-learning being incorporated into the curriculum, the majority

Table 5
Academic Engagement

Percent of students reporting that since entering college,

they frequently: Percent
Discussed course content with students outside of class 69.3
Studied with other students 44.3
Worked on independent study projects 32.3
Tutored another student 114
Percent of students reporting that since entering college, they: Percent
Joined a club or organization related to major 58.4
Performed community service as part of a class 54.7
Participated in an internship program 52.4
Enrolled in honors or advanced courses 30.8
Worked on a professor's research project 28.1
Participated in a study-abroad program 27.8
Presented research at a conference 16.4
Particpated in a program to prepare for graduate school 12.3
Participated in an undergraduate research program

(e.g., MARC, MBRS, REU) 8.9
Participated in an academic program for racial/ethnic minorities 6.9




of seniors (54.7 percent) also report having performed community service as part of a class.
Additionally, since entering college, over 50 percent of respondents joined a club or organization
related to their major (58.4 percent) and/or participated in an internship program (52.4 percent).
Less common academic experiences include presenting research at a conference or participating
in specialized programs, such as preparation for graduate school or undergraduate research,
where less than 20 percent of students report engaging in such activities.

Possibly as a reflection of their academic engagement, students express high levels of
satisfaction with their coursework (Table 6). Almost nine out of ten respondents feel very
satisfied or satisfied with the courses in their major field (87.7 percent) and the general education
or core curriculum courses (82.5 percent). Approximately three-quarters of seniors are also very
satisfied or satisfied with the relevance of coursework to everyday life (71.4 percent) and to
future career plans (76.4 percent). Fewer students, though still a two-thirds majority, express
satisfaction with their science and mathematics courses (65.4 percent).

Table 6
Satisfaction with Coursework

Percent

Percent of students reporting that they are Can’t rate/
very satisfied or satisfied with: Percent* Don’t Know
Courses in your major field 87.7 -
General education or core curriculum courses 82.5 1.1
Relevance of coursework to future career plans 76.4 -
Social science courses 76.0 6.2
Humanities courses 74.2 6.3
Relevance of coursework to everyday life 71.4 -
Science and mathematics courses 65.4 5.4

*Note: Respondents marking Can’t rate/Don’t know were not included in these results

The majority of students also expressed strong amounts of satisfication with academic
services and facilities (Table 7), though some areas rated higher than others. The top domains
include class size, where an overwhelming 90.9 percent of seniors report being satisfied and very
satisified with the number of students in their classes, and library facilities, with 72.8 percent
students expressing similar levels of satisfication. The areas the fewest students are satisfied with
are laboratory facilities and equipment (63.4 percent), and career counseling and advising (54.5

percent).
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Table 7
Satisfaction with Academic Services & Facilities

Percent

Percent of students reporting that they are Can’t rate/
very satisfied or satisfied with: Percent* Don’t Know
Class size 90.9 --
Library facilities 72.8 0.9
Tutoring or other academic assistance 65.3 21.8
Academic advising 63.9 1.4
Laboratory facilities and equipment 63.4 15.4
Career counseling and advising 54.5 9.9

*Note: Respondents marking Can’t rate/Don’t know were not included in these results

Although seniors generally report high levels of satisfaction, there were some indications
of academic disengagement among the students as well. Table 8 indicates that a quarter of all
respondents (25.9 percent) report frequently feeling bored in class during the previous four years.
However, on the whole, very few students show considerable signs of academic
disengagement—rfewer than 9 percent report that during college they frequently arrived late to
class, missed class, did not complete homework on time, and/or fell asleep in class.

Table 8
Academic Disengagement

Percent of students reporting that since entering college,

they frequently: Percent
Felt bored in class 25.9
Came late to class 8.0
Missed class for reasons other than employment 6.2
Failed to complete homework on time 4.9
Fell asleep in class 3.9

Interactions with Faculty
Some of the most important aspects of the college experience are the interactions that
students have with faculty. Two out of five (40.1 percent) reported spending an hour or more per
week talking with their faculty members during office hours (Table 9). In addition to having
access to faculty during office hours, more than thirty percent (30.9 percent) spent at least one
hour per week speaking with faculty outside of class or office hours.




Table 9
Amount of Faculty Contact

Hours spent talking with faculty Outside of class or
during a typical week in the past year  During office hours office hours
None 11.8 20.3

Less than 1 hour 48.3 48.6

1 or more hours 40.1 30.9

Table 10 reveals that the vast majority of students, 85.7 percent, report being very
satisfied or satisfied with the amount of contact they had with faculty. In addition, students
generally have very positive perceptions of their faculty. Over three-quarters of students strongly
agree or agree that faculty at their campuses are interested in students’ academic (90.2 percent)
and personal (77.4 percent) problems.

Table 10
Satisfaction with and Perceptions of Faculty

Percent of students reporting that they are very satisfied or satisfied with: Percent

The amount of contact with faculty 85.7
The ability to find a faculty or staff mentor 76.7
Percent of students reporting that they strongly agree or agree that: Percent
Faculty here are interested in student's academic problems 90.2
Faculty feel that most students here are well-prepared academically 85.7
Faculty here are interested in student's personal problems 77.4

In addition to such supportive interactions, 62.0 percent of graduating seniors reported
that they have frequently or occasionally challenged a professor’s ideas in class (Table 11), and
the vast majority had asked faculty for advice outside of class (87.7 percent). Furthermore,
nearly half of the students (48.5 percent) have at least occasionally been a guest in a professor’s
home.




Table 11
Interactions with Faculty

Percent of students reporting that since entering college they

frequently or occasionally: Percent
Asked a professor for advice outside of class 87.7
Challenged a professor's idea in class 62.0
Felt intimidated by your professors 55.5
Have been a guest in a professor's home 48.5

Students predominantly report that when they spent time with faculty, they felt supported

by them (Table 12). Most seniors note that faculty provided them with emotional support and

encouragement (84.2 percent) at least occasionally, if not frequently. The vast majority of

students also received advice and/or guidance about their educational program (91.3 percent), as

well as encouragement to pursue graduate or professional study (87.4 percent). In addition,

nearly all students report being challenged and stimulated intellectually by their professors (95.0

percent).

Table 12
Support from Faculty

Percent of students reporting that professors provided Percent Percent
them with: Frequently  Occasionally
Intellectual challenge and stimulation 52.5 42.5
An opportunity to discuss coursework outside of class 45.3 48.1
Encouragement to pursue graduate/professional study 44.9 42.5
An opportunity to apply classroom learning to "real-life" issues 39.1 51.8
Advice and guidance about your educational program 38.8 52.5
Feedback about your academic work (outside of class) 37.5 51.3
Help in achieving your professional goals 35.6 50.3
Emotional support and encouragement 33.9 50.3
A letter of recommendation 33.8 47.3
Help to improve your study skills 21.1 53.0
An opportunity to work on a research project 20.7 40.6

Technology

Table 13 reveals the prevalence of computer use in students’ studies—many more

students report frequently turning to the Internet for research or homework (89.9 percent) than to

the library (54.9 percent). In addition, nearly half of all students indicate that they frequently
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received and/or turned in assignments electronically (47.4 and 42.8 percent, respectively).

Table 13
Academics & Technology

Percent of students reporting that since entering college,

they have frequently: Percent
Used the Internet for research or homework 89.9
Used the library for research or homework 54.9
Received course assignments electronically 47.4
Turned in course assignments electronically 42.8

Given the frequent use of computers for students” academic work, satisfaction with
academic computing has become a growing concern for colleges and universities. The numbers
indicate that most students are satisfied with the resources on their campuses (Table 14).
Specifically, three-quarters of students (75.3 percent) report that they are very satisfied or
satisfied with the availability of Internet access at their college and nearly as many are equally
content with the computer facilities and services (70.1 percent). Fewer students report being very
satisfied or satisfied with their institution’s quality of computer training and assistance (54.4
percent), although this figure is still represents the majority of students.

Table 14
Satisfaction with Academic Computing

Percent
Percent of students reporting that they are Can’t rate/
very satisfied or satisfied with: Percent* Don’t Know
Availability of Internet access 75.3 0.5
Computer facilities and services 70.1 0.9
Quality of computer training/assistance 54.4 9.1

*Note: Respondents marking Can’t rate/Don’t know were not included in these results

In addition to students’ satisfaction with computing resources and their frequent use of
electronic technology for their academic studies, it is worth noting in Table 15 that two in five
students report devoting at least six hours per week during the past year to surfing the Internet
(21.8 percent). Fewer seniors report spending six or more hours per week logging onto online
social networks such as Facebook or MySpace (10.3 percent), but given the increasing popularity
of digital social media and the growing ease of wireless connectivity (e.g., cell phones and public

CIRP
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Wi-Fi), perhaps that number could be expected to rise in future years. In 2008, nearly nine in ten
students (87.2 percent) report spending some time participating in online social networks.

Table 15
Time Spent Online

Spent six or more hours during a typical week in the past year: Percent
Surfing the Internet 21.8
Online social networks (MySpace, Facebook, etc.) 10.3
Playing video/computer games 5.6

Gains in College

The 2008 CSS contains items that ask students to reflect on their growth during their
undergraduate education (Table 16). When asked to compare themselves to when they first
started college, nearly all of the seniors rated themselves stronger or much stronger in their
knowledge of a particular field or discipline (98.0 percent) and general knowledge (97.0
percent). Also noteworthy is that an overwhelming majority of students felt that their ability to
think critically (93.7 percent) and their analytical and problem solving skills (93.5 percent) were
stronger or much stronger after college. In addition to making academic gains, students also
report improvement in areas such as interpersonal skills and leadership ability, where 87.9
percent and 82.9 percent of all seniors, respectively, felt stronger or much stronger than prior to

beginning their college education. The one area of weaker self-rated gain is in foreign language

Table 16
Self-Rated Gains

Compared with when they first started college, percent of students

rating themselves much stronger or stronger in terms of: Percent
Knowledge of a particular field or discipline 98.0
General knowledge 97.0
Ability to think critically 93.7
Analytical and problem-solving skills 93.5
Interpersonal skills 87.9
Preparedness for employment after college 87.5
Preparedness for graduate or advanced education 85.0
Leadership abilities 82.9
Ability to manage your time effectively 79.4
Foreign language ability 43.8
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ability, with less than half of students (43.8 percent) rating themselves stronger by the end of
college compared to when they first started.

In these times of economic uncertainty, the role of college in preparing students for
employment after their senior year is emerging as a priority (Lipka, 2009; Mohn, 2009). Nearly
nine in ten seniors (87.5 percent) felt stronger or much stronger in their readiness to meet the
challenges of employment after college. Most seniors also plan to continue their education
careers past their undergraduate years — 86.6 percent of students report some plans for
graduate/professional school at some point in the future. When asked about how prepared they
felt for graduate or advanced education compared with when they first entered college, 85.0

percent of seniors report that they felt stronger or much stronger in this area.

Satisfaction with College and Campus Community

When asked to reflect on their overall satisfaction with college, students give
overwhelming positive reviews of their experience (Table 17). The vast majority of graduating
seniors (86.0 percent) report being satisfied or very satisfied with their overall college
experience, and almost as many (82.0 percent) indicate they would definitely or probably choose
to re-enroll in their current school if they could make their college choice over again. Further,
well over two-thirds of students report that they are satisfied or very satisfied with the overall
quality of instruction (87.5 percent) and the sense of community on their campus (74.2 percent).

Table 17
Overall Satisfaction with College

Percent of students reporting that they are

very satisfied or satisfied with: Percent
Overall quality of instruction 87.5
Overall college experience 86.0
Overall sense of community among students 74.2

Percent of students reporting that if they could make
their college choice over, they would still choose to

enroll at their current college: Percent
Definitely yes 44.7
Probably yes 37.3
Probably no 134
Definitely no 4.6
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Taking a closer look at students’ satisfaction with the campus community (Table 18), the
majority of seniors respond with similarly favorable reviews. Nearly nine in ten students report
they are satisfied or very satisfied with their interaction with other students (88.5 percent), and
almost as many (82.0 percent) are satisfied or very satisfied with the size of their college’s
student population. Additionally, two-thirds of students report they are satisfied or very satisfied
with the availability of campus social activities (66.8 percent).

Table 18
Satisfaction with Campus Community

Percent of students reporting that they are

very satisfied or satisfied with: Percent
Interaction with other students 88.5
Size of student population 82.0
Availability of campus social activities 66.8

Finances and Employment
Financial concerns are a growing source of anxiety for students. As seniors graduate with
student debt burden, the repercussions will undoubtedly be felt in the types of jobs they pursue,
whether or not they apply to graduate school, or any number of different post-college options
(Bernard, 2009; Rothstein & Rouse, 2007). Table 19 reveals that almost half of all college
seniors (41.4 percent) rely on the help of family resources to pay for more than $10,000 of their
educational expenses (including room, board, tuition and fees) in just the past year. In addition to

Table 19
Sources of Aid

Percent Percent Percent
Source of aid for educational expenses receiving less receiving receiving
during the past year than $1,000  $1,000-$9,999 $10,000 or more
Family resources
(parents, relatives, spouse, etc.) 25.9 32.7 41.4
Aid which must be repaid
(loans, etc.) 34.4 32.6 33.0
Aid which need not be repaid
(grants, scholarships, military funding, etc.) 26.5 42.6 30.9
Students’ own resources
(savings from work, work-study, etc.) 53.5 41.7 4.8
Other sources 87.3 9.2 3.5

CIRP
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family resources, students are also tapping into their own reserves to pay for increasing college
costs. Of the seniors surveyed, 41.7 percent of them spent between $1,000 and $9,999 of their
own money in the past year on their education. Besides family and personal resources, some
students are also eligible to receive financial aid that they may or may not be required to pay
back. Approximately a third of respondents reported that, in the past year, they received more
than $10,000 in aid that did not need to be repaid (30.9 percent). A slightly higher proportion of
students accumulated over $10,000 in aid in the past year that must be repaid (33.0 percent). For
those who borrowed money to help pay for college expenses, Table 20 reveals that on average,
students who borrowed money will owe approximately $34,000 by the time they finish college.

Table 20
Financial Concerns

Of those who borrowed money to pay for college, estimate of amount of

money owed as of June 30, 2008 (rounded to the nearest dollar): Amount
Mean $34,292
Median $24,000
% with loan debt (N=14,709) 75.7

Perhaps because of the financial pressure, many students report working while in college
(Table 21). Nearly one-third of respondents indicate that they worked (for pay) between six to
twenty hours per week on campus (29.7 percent) and/or off campus (25.0 percent) during the last
year. Another 14.2 percent of respondents report working more than 20 hours per week off
campus. Working while in school can have drawbacks, however, and one example is that one in

four students at least occasionally missed a class because of their job (25.5 percent).

Table 21
Employment
Percent
In a typical week in the past year: On Campus Off Campus
Spent 6-20 hours per week working (for pay): 29.7 25.0
Spent more than 20 hours per week working (for pay) 24 14.2
Percent of students reporting that they had: Percent
Since entering college:
Frequently or occasionally missed class due to employment 25.5
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Experiences with Diversity

During college students encounter a wide range of diverse academic and social
experiences. Table 22 reveals the different opportunities students have had for interacting with
diverse groups of peers since entering college. For example, nearly four in ten (37.6 percent)
students had a roommate of different race/ethnicity. From a curricular perspective, more students
report taking an ethnic studies course (50.8 percent) than a women’s studies course (27.1
percent). In terms of extra- or co-curricular programs, over one-third of students (35.1 percent)
attended a racial/cultural awareness workshop and one in five (20.8 percent) participated in a
racial/ethnic student organization. Across the board, students of color report greater levels of
participation in the various courses and programs, and a higher occurence of having a roommate
of different race/ethnicity (61.5 percent vs. 31.9 percent for white students).

Table 22
Diversity: Program Participation

Percent of students reporting that Students White
since entering college they: All Students  of Color* Students
Took an ethnic studies course 50.8 60.1 48.7
Had a roommate of different race/ethnicity 37.6 61.5 31.9
Attended a racial/cultural awareness workshop 35.1 44.4 32.9
Took a women's studies course 27.1 28.1 26.4
Participated in a racial/ethnic student organization 20.8 47.5 14.9
Participated in an academic program for

racial/ethnic minorities 6.9 17.8 4.3

* Includes students who marked African American/Black, American Indian/Alaska Native, Asian American/Asian, Native Hawaiian/Pacific
Islander, Mexican American/Chicano, Puerto Rican, Other Latino; does not include students who marked more than one race/ethnicity.
Students’ experiences with diversity throughout the course of their undergraduate
education foster the development of the pluralistic orientation necessary to operate in today’s
diverse society (Hurtado, 2007). Compared with when they first started college, 76.0 percent of

Table 23
Diversity: Gains in Skills & Knowledge

Compared with when they first started college,

percent of students rating themselves much stronger Students White
or stronger in terms of: All Students  of Color*  Students
Knowledge of people of different races/cultures 76.0 81.4 75.4
Ability to get along with people of different races/cultures 64.9 74.0 63.9

* Includes students who marked African American/Black, American Indian/Alaska Native, Asian American/Asian, Native Hawaiian/Pacific
Islander, Mexican American/Chicano, Puerto Rican, Other Latino; does not include students who marked more than one race/ethnicity.
-
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seniors report that their knowledge of people of different races/cultures is much stronger or
stronger. Further, the majority of students (64.9 percent) rate themselves much stronger or
stronger in their ability to get along with people of different races/cultures. Students of color rate
themselves more highly on both measures in comparison to their white peers (Table 23).

Due in part to the different opportunities students have had for interacting with diverse
groups of peers since entering college, students who participated in the various diversity courses
and programs rate themselves an average of ten percentage points higher than those who did not
participate in the programs in terms of the strength of their knowledge of people and ability to
get along with people of different races/cultures (Table 24). For example, 84.4 percent of
students who attended a racial/cultural awareness workshop rated themselves stronger or much
stronger on their knowledge of diverse others as compared to 71.6 percent of those who did not
attend a racial/cultural awareness workshop (12.8 percentage point difference). In terms of their

ability to get along with others from different backgrounds, 73.1 percent of those who attended a

Table 24
Diversity: Gains in Skills & Knowledge by Program Participation

Compared with when they first started college, percent of
students rating themselves much stronger or stronger in terms of
their knowledge of people of different races/cultures: Participant ~ Non-participant

Participated in an academic program for

racial/ethnic minorities 85.8 75.3
Participated in a racial/ethnic student organization 85.1 73.6
Attended a racial/cultural awareness workshop 84.4 71.6
Took an ethnic studies course 80.9 71.0
Took a women's studies course 80.4 74.4
Had a roommate of different race/ethnicity 80.0 73.7

Compared with when they first started college, percent of
students rating themselves much stronger or stronger in terms of
their ability to get along with people of different race/cultures: Participant ~ Non-participant

Participated in an academic program for

racial/ethnic minorities 77.4 64.0
Participated in a racial/ethnic student organization 74.5 62.5
Attended a racial/cultural awareness workshop 73.1 60.5
Took an ethnic studies course 68.2 61.5
Took a women's studies course 68.2 63.8
Had a roommate of different race/ethnicity 67.6 63.3
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workshop rated themselves stronger or much stronger as compared to 60.5 percent of those who
did not attend a racial/cultural workshop (12.6 percentage point difference).

Students’ experiences with diversity are further reflected in the variety of interactions
they report with students from a different racial/ethnic group (Table 25). Most commonly,
students indicate having socialized informally with students of different races and ethnicities—
nearly half of respondents report having often or very often shared a meal (49.4 percent) or
socialized/partied (45.1 percent) with students from different backgrounds. When examining
structured social events, such as those sponsored by other racial/ethnic groups, only 19.7 percent
of students report attending them often or very often. In addition to socializing, many seniors
also report participating in academic activities with students from another racial/ethnic group.
Specifically, 40.7 percent report having often or very often studied or prepared for class with
diverse groups and 41.8 percent report often or very often having intellectual discussions outside
of class. For the most part, students’ experiences with diversity seemed to be positive and
productive; 40.5 percent of seniors often or very often shared personal feelings or problems with
students of other races/ethnicities, and 35.1 percent often or very often had meaningful and
honest discussions about racial/ethnic relations outside of class with a diverse peer group. Very
few students report experiencing negative interactions with students of another race/ethnicity —

Table 25
Diversity: Interactions

Percent of students reporting they often or very often experienced the
following with students from a racial/ethnic group other than their own: Percent

Positive Interactions

Dined or shared a meal 49.4
Socialized or partied 45.1
Had intellectual discussions outside of class 41.8
Studied or prepared for class 40.7
Shared personal feelings and problems 40.5
Had meaningful and honest discussions about race/ethnic relations

outside of class 35.1
Attended events sponsored by other racial/ethnic groups 19.7

Negative Interactions

Had guarded, cautious interactions 12.4
Had tense, somewhat hostile interactions 7.2
Felt insulted or threatened because of race/ethnicity 5.7
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12.4 percent report often or very often having had guarded interactions, but fewer than ten
percent often or very often had tense/hostile interactions (7.2 percent) or felt insulted or
threatened because of their race/ethnicity (5.7 percent). Although these numbers are fairly low,
Table 26 reveals a different story of negative interactions by race. African American/Black
students report a much higher percentage of often or very often having guarded, cautious
interactions with students from a different racial/ethnic group (32.6 percent), followed by Asian
American/Pacific Islanders (24.8 percent), Latino/a students (24.7 percent), and American
Indian/Alaska Native students (22.8 percent). In general, students of color report greater
instances of negative interactions with students of other races/ethnicities than their
white/Caucasian peers.

Table 26
Diversity: Negative Interactions

Percent of students reporting they very often or often experienced the following with students
from a racial/ethnic group other than their own:

American Asian
African Indian/ American/
American/ Alaska Pacific Multi- White/
Black Native Islander Latino/a Race Caucasian
Had guarded,
cautious interactions 32.6 22.8 24.8 24.7 17.6 9.2
Had tense, somewhat
hostile interactions 22.3 19.3 12.2 14.7 11.2 51
Felt insulted or
threatened because of
race/ethnicity 20.5 17.6 11.4 12.8 10.9 3.5

In addition to participation in programs and interpersonal interactions, Table 27 offers a
snapshot of the personal importance of diversity for students and satisfaction with diversity on
their campuses. While a majority of respondents (58.4 percent) indicate that improving
understanding of other countries/cultures is very important or essential to them, fewer students
(38.0 percent) feel that helping promote racial understanding is very important or essential. In
terms of respect for the expression of diverse beliefs on their campuses, an overwhelming
majority of students are satisfied or very satisfied (73.6 percent). Less than half, however, were
satisfied or very satisfied with the racial/ethnic diversity of their college’s student body (47.0

percent).
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Table 27
Personal Importance and Satisfaction with Diversity

Percent of students reporting that the following are

essential or very important to them: Percent
Improve understanding of other countries/cultures 58.4
Help promote racial understanding 38.0

Percent of students reporting they are

very satisfied or satisfied with their college’s: Percent
Respect for the expression of diverse beliefs 73.6
Racial/ethnic diversity of the student body 47.0

Civic Engagement
Table 28 reveals that many graduating seniors are paying attention to the world around
them and are civically engaged in their communities in many arenas. The majority of
respondents believe that over the course of college they have become stronger or much stronger
in terms of their understanding of social problems facing our nation (83.0 percent),
understanding of global issues (79.0 percent), and understanding of the problems facing their

Table 28
Civic Engagement

Compared with when they first started college, percent of students
rating themselves much stronger or stronger in terms of:

Understanding of social problems facing our nation 83.0
Understanding of global issues 79.0
Understanding of the problems facing your community 76.3

Percent of students reporting that since entering college

they frequently or occasionally: Percent
Discussed politics 78.7
Performed volunteer work 68.4
Voted in a student election 67.1
Participated in political demonstrations 16.2
Demonstrated for/against a war 15.0
Worked on a local, state, or national political campaign 9.3
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community (76.3 percent). Over three-quarters of students (78.7 percent) report that since
entering college they occasionally or frequently discussed politics and over two-thirds (68.4
percent) report having performed volunteer work. Fewer students report occasionally or
frequently participating in political demonstrations (16.2 percent) and/or demonstrating
for/against a war (15.0 percent) while in college. In terms of future goals (Table 29), the majority
of students consider helping others in difficulty to be very important or essential to them (78.6
percent). For approximately one-third of students, improving the health of minority communities
(36.9 percent), participating in a community action program (36.8 percent), and becoming
involved with programs to clean up the environment (31.3 percent) are very important or
essential. Though almost half of the respondents (45.1 percent) report that keeping up-to-date
with political affairs is very important or essential to them, far fewer consider influencing the
political structure to be a very important or essential personal goal (23.1 percent).

Table 29
Civic Engagement: Future Goals

Percent of students reporting that the following are

essential or very important to them: Percent
Helping others in difficulty 78.6
Keeping up-to-date with political affairs 45.1
Becoming a community leader 40.8
Improving the health of minority communities 36.9
Participating in a community action program 36.8
Becoming involved with programs to clean up the environment 31.3
Working to find a cure for health problems 30.0
Influencing the political structure 23.1

Social Life and Personal Health
In addition to their academic pursuits, students found plenty of time to engage in the
social aspects of college, as shown in Table 30. During senior year, over two-thirds of students
(69.2 percent) spent more than five hours in a typical week socializing with friends, and nearly
one-fourth (24.1 percent) spent more than five hours per week partying. Some students also
report spending some of their free time drinking, though only less than a third of all respondents
indicate that they frequently drank beer and/or wine/liquor in the past year (28.0 and 27.2

percent, respectively). In terms of heavy episodic drinking, the majority of students report that
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they did not have more than five drinks in a row in the past two weeks (51.4 percent), though
every other student did have five drinks in a row at least once in the past two weeks (48.6
percent). Aside from activities involving alcohol, students also found time for healthy recreation:
29.4 percent report that in the past year they spent more than five hours per week exercising or
playing sports, and 48.9 percent occasionally or frequently participated in intramural sports in
college.

Table 30
Social & Leisure Activities

Percent of students reporting that they: Percent

In an average week during the past year, spent more
than 5 hours per week:

Socializing with friends 69.2
Exercising/playing sports 29.4
Partying 24.1
Watching TV 24.8
Student clubs/groups 13.2
In the past year, frequently:
Drank beer 28.0
Drank wine or liquor 27.2
Smoked cigarettes 5.9

Had five or more alcoholic drinks in a row in
the past two weeks:

Zero times 51.4
Once 13.0
Twice 11.8
3-5 times 15.1
6-9 times 55
10 or more times 3.2

Since entering college, frequently or occasionally:
Participated in intramural sports 48.9

Joined a social fraternity or sorority in college 16.5

Despite being socially engaged, students have a variety of responsibilities in college that
can be a source of stress, so it is perhaps not surprising that 36.5 percent of graduating seniors
report that in the past year they frequently felt overwhelmed by all they had to do (Table 31).
While most students do not frequently feel emotionally dispirited—approximately one in twenty
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respondents frequently felt lonely or homesick (5.5 percent) or depressed (6.9 percent)—nearly

half of the students feel such sentiments at least occasionally.

Table 31
Emotional Health

Percent Percent
Percent of students reporting that during the past year, they:  Frequently  Occasionally
Felt overwhelmed by all they had to do 36.5 56.2
Felt depressed 6.9 48.5
Felt lonely or homesick 5.5 48.6
Sought personal counseling 4.5 22.4

Career Choice and Future Plans

During senior year, the vast majority of students (85.0 percent) spent at least some time

during a typical week planning for their future careers (Table 32). In thinking about their post-

college plans (Table 33), the vast majority of students report that having a stable, secure future is

an essential or very important consideration for their career path (83.8 percent). Over three-
fourths of respondents also indicate that the availability of jobs (76.3 percent) and the

discovery/enhancement of knowledge (75.7 percent) are very important or essential

considerations. Although over half of students consider high income potential to be very

important or essential (54.0 percent), only about a third feel similarly about the importance of

social recognition or status to their future careers (34.1 percent). Finally, for approximately one

in four students (26.1 percent), limited working hours are a very important or essential

consideration for their career path after college.

Table 32
Career Planning

Hours spent career planning (job searches, internships, etc.)

during a typical week in the past year Percent
None 15.0
Less than one hour 26.0
1to 2 hours 30.8
3 to 5 hours 18.1
6 or more hours 10.1

Table 33 also reveals that to some extent, women and men tend to value different career
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considerations. More women than men report that working for social change (50.6 percent vs.
38.4 percent, respectively) and being able to express personal values (74.5 percent vs. 65.1
percent) are very important or essential to their post-college career path. By contrast, more men
than women feel that high income potential (59.8 percent vs. 50.8 percent, respectively) and
social recognition or status (38.4 percent vs. 31.8 percent) are very important or essential career
charateristics.

Table 33
Career Path Considerations

Percent of students reporting the following are essential All Female Male
or very important to their career path after college: Students  Students Students
Stable, secure future 83.8 84.9 81.8
Availability of jobs 76.3 78.9 71.3
Discovery/enhancement of knowledge 75.7 76.7 73.6
Expression of personal values 71.3 74.5 65.1
Creativity and initiative 64.6 64.9 64.0
Leadership potential 63.8 61.6 67.9
High income potential 54.0 50.8 59.8
Working for social change 46.3 50.6 38.4
Social recognition or status 34.1 31.8 38.4
Limited working hours 26.1 25.6 27.1

For all students who intend on being employed at some point after graduation, Table 34
summarizes their current status. One in five students reports having accepted an offer of
employment (21.7 percent). The remaining students have future employment plans (78.4
percent). In terms of future educational goals, 15.9 percent of students have accepted an offer of
admission to graduate or professional school and will be enrolling in the fall. The majority of
students have yet to finalize their future graduate education plans (70.7 percent), while 13.5
percent of seniors have no plans to apply to school now or in the future.

Table 34
Status of Future Plans for All Seniors

Percent of students  Percent of students

reporting reporting Percent of students
confirmed plans: future plans: reporting no plans:
Employment 21.7 78.4 -
Graduate/Professional School 15.9 70.7 13.5
CIRP
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In terms of plans for the fall immediately following graduation, Table 35 reveals that 68.1
percent of seniors plan to be working full-time and 13.1 percent plan to be working part-time.
Over a quarter of students (26.0 percent) plan on attending graduate/professional school in fall
2008. Other common planned activities include traveling (19.0 percent), volunteer work (17.0
percent), and participating in community service organizations (7.8 percent). As for the careers
students report they plan to pursue, business is the most popular choice (17.4 percent), and
education, art, and nursing round out the top five. However, one in five students chose an
occupation other than one listed on the survey (20.0 percent), and 8.4 percent of the students are
undecided as to their future career path.

Table 35
Fall 2008 Plans and Probable Occupation

Percent of students reporting the

Percent of students reporting that in following as their probable

fall 2008 they plan to be: Percent* career/occupation: Percent
Working full-time 68.1 Business 17.4
Attending graduate/professional school 26.0 Education (secondary) 7.1
Traveling 19.0 Education (elementary) 6.9
Doing volunteer work 17.0 Artist 6.8
Working part-time 13.1 Nurse 5.2
Working in humanities/social science job 9.8 Doctor (MD or DDS) 4.7
Working in science/math/technology job 7.9 Lawyer 4.5
Participating in a community service org. 7.8 Health professional 4.0
Staying at home to be with or start a family 5.0 Social, welfare, or recreation worker 3.0
No current plans 3.2 Engineer 2.9
Attending undergraduate college full-time 2.9 Research scientist 2.4
Participating in a post-baccalaureate pgm. 2.6 College teacher 2.2
Attending undergraduate college part-time 2.0

Serving in the Armed Forces 11 Other choice 20.0
Attending a vocational training program 0.9 Undecided 8.4

*Note: Sum of percentages for fall 2008 plans is greater than 100 because students may choose all that apply.

Table 36 offers an overview of students’ actual job search status. Among seniors who
report that in fall 2008 they plan to be working full-time/part-time, in a humanities/social science
related job, or in a science/math/technology related job (N=18,020), almost half indicate that
they are looking for a job, but had not yet received any offers (45.6 percent). Perhaps reflecting a
weakening economy, only a quarter of these students had accepted an offer of employment (25.5
percent). A few students, however, were considering an offer at the time they took the CSS (12.5
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percent). The remaining students were not actively looking for a position (13.3 percent) or they
had received an offer, but declined (3.1 percent).

Table 36
Fall 2008 Plans: Job Search Status

Of those planning on working in fall 2008, percent of students reporting their

current state of employment plans as (N=18,020): Percent
Looking, but no offers yet 45.6
Accepted an offer of employment 25.5
Not actively looking for a position 13.3
Currently considering an offer 12.5
Received an offer for a position, but declined 3.1

Table 37 reports on students’ fall 2008 graduate education plans and their current
educational status. For students with plans to attend graduate/professional school in the fall
following their graduation (N=5,725), the majority (58.6 percent) report that they already applied
and accepted an offer of admission. Almost one in five students (19.2 percent) is still awaiting

Table 37
Fall 2008 Plans: Graduate School Application Status

Of those planning on attending graduate or professional school in fall 2008, percent

of students reporting their current state of educational plans as (N=5,725): Percent
Accepted and will be attending in the fall 58.6
Still awaiting responses, no acceptances 19.2
Will be applying this coming fall 18.0
Placed on waiting list, no acceptances 2.5
Accepted and deferred admission until a later date 1.8

Of those planning on attending undergraduate college or participating in a post-
baccalaureate program in fall 2008, percent of students reporting their current state

of graduate educational plans as (N=1,658): Percent
Not applying this fall, but might apply at a future time 42.3
Will be applying this coming fall 29.1
Accepted and will be attending in the fall 10.9
Still awaiting responses, no acceptances 7.8
No plans to apply to school now or in the future 6.8
Accepted and deferred admission until a later date 1.9
Placed on waiting list, no acceptances 1.2
CIRP
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responses, and nearly as many (18.0 percent) will be applying the upcoming fall. Less than five
percent of these students have either been placed on a waiting list (2.5 percent) or have been
accepted, but deferred their admission (1.8 percent). Of the students with plans to continue
attending undergraduate college full-time or part-time or are participating in a post-baccalaureate
program in fall 2008 (N=1,658), three in ten (29.1 percent) report they will be applying to
graduate or professional school in fall 2008. Additionally, four in ten students (42.3 percent)
report that they do not plan on applying to graduate or professional school in the coming fall, but
might do so at a future time. Finally, 6.8 percent of these students report that they have no plans

to apply to school now or in the future.

A Longitudinal Perspective on College Experiences

Because the CSS was designed in part as a follow-up instrument to the annual Freshman
Survey, almost one-third of the items on the CSS questionnaire directly post-test items from the
earlier instrument. With these longitudinal data, institutions that administer the Freshman Survey
(TFS) as well as the CSS to the same cohort can create a valuable data set for assessing how
much their students change over the course of their undergraduate years. One of the most
valuable aspects of longitudinal data collection is the ability to move beyond just a “snapshot” of
the student experience toward a more effective measure of change and development over time. In
all, over 50 percent of the graduating seniors are captured in this longitudinal data set—of the
23,423 seniors who took the 2008 College Senior Survey, 12,205 of them also took The

Freshman Survey. This next section of the report looks at this subset of matched data from this

group.

Changes in Self-Concept When Entering College

TFS includes a series of items that asked incoming students to compare themselves to
their peers on a variety of measures of self-concept. Sixteen of these measures were directly
post-tested on the 2008 CSS. As seen in Table 38, respondents’ perceptions of themselves and
their abilities relative to their peers generally increased while in college, particularly in regard to
key academic and social indicators. For example, the percentage of students who rated their self-
understanding (compared to their peers) above average or in the highest ten percent grew from
51.0 percent at the time of college entry to 67.5 percent at the end of college, an increase of 16.5
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percentage points. Likewise, computer skills, public speaking ability, and writing ability all
demonstrated double digit growth in the percentage of students who rated themselves highly
after four years of college. Notably, one area that showed a decline in high self-ratings was
mathematical ability. Specifically, from the time of college entry, the proportion of students who
rated themselves above average or in the highest ten percent relative to their peers in terms of
mathematical ability decreased by 5.7 percentage points.

Table 38
Change in Students’ Self-Concept

Atcollege  Atend of

Percent of students rating themselves highest 10% or entry college

above average relative to their peers on the following: (TES) (CSS) Change*
Self-understanding 51.0 67.5 16.5
Computer skills 29.2 42.8 13.6
Public speaking ability 38.8 50.0 11.2
Writing ability 53.1 64.0 10.9
Self-confidence (social) 45.2 53.7 8.5
Self-confidence (intellectual) 59.4 67.0 7.6
Cooperativeness 72.1 79.3 7.2
Leadership ability 62.1 68.5 6.4
Creativity 53.9 60.2 6.3
Understanding of others 66.0 72.2 6.2
Artistic ability 29.1 32.4 3.3
Emotional health 52.5 54.7 2.2
Drive to achieve 77.3 78.5 1.2
Physical health 51.8 51.4 -0.4
Academic ability 79.8 79.1 -0.7
Mathematical ability 46.7 41.0 -5.7

*Note: These figures are compiled only from cases with TFS and CSS data (N=12,205)

Expectations vs. Reality

On the TFS, students were asked to give their best guess as to the chances that they
would engage in various activities during college. Seniors were asked about some of these same
areas on the CSS in order to determine whether their freshman expectations matched their
undergraduate reality. As shown in Table 39, students’ original expectations did reflect their
actual college experiences in many instances. For example, of the students who reported as
freshmen that there would be a very good chance they would play varsity/intercollegiate

athletics, 80.8 percent did so by senior year. Similarly, among those who expected in their
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freshmen year that there would be a very good chance they would join a social fraternity or

participate in a study abroad program, the majority did, in fact, do so by the time they were

seniors (65.8 percent and 58.7 percent, respectively). However, for students who anticipated that

there was a very good chance they would participate in student government, only 40.0 percent

had done so by the end of their undergraduate years.

Table 39
Expectations and College Experiences

Percent of students reporting that there was a
very good chance they would (TFS):

Percent of students reporting
that they are (CSS):

Very Satisfied Satisfied

Be satisfied with their college

48.7 42.5

Percent of students reporting

that during college they (CSS):

Percent of students reporting that there was a Frequently &
very good chance they would (TFS): Frequently Occasionally  Occasionally
Socialize with someone of another racial/ethnic

group 52.0 447 96.7
Perform volunteer work 27.5 55.3 82.8
Seek personal counseling 125 37.4 49.9
Participate in political demonstrations 8.7 39.7 48.4

Percent of students reporting that there was a

Percent of students reporting

very good chance they would (TFS): that they did (CSS):
Make at least a “B” average 96.8
Play varsity/intercollegiate athletics 80.8
Join a social fraternity or sorority 65.8
Participate in a study abroad program 58.7
Work full-time while attending college 50.2
Participate in student government 40.0

Some of the students’ experiences in college exceeded the expectations they had as

freshmen (Table 40). For example, the majority of students who did not expect to be satisfied

with their college did end up reporting satisfaction during senior year (78.2 percent of those who

reported no chance of being satisfied did so, as did 71.5 percent of students who reported very

little chance of being satisfied). Further, students’ low expectations of their academic

performance went unfulfilled as well — the vast majority of students who said as freshmen that
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there was no chance or very little chance they would make at least a B average actually did make
a B average or better (81.5 and 74.9 percent did so respectively). Of particular importance to
educators interested in issues of racial climate and diversity, of those students who claimed there
was no chance they would socialize with someone of another racial or ethnic group at the at the
beginning of college, 85.0 percent reported they had at least occasionally done so by senior year.

Table 40
Exceeded Expectations

Percent of students reporting

that they are (CSS):
Percent of students reporting that there was (TFS): Very Satisfied Satisfied
No chance they would be satisfied with their college 36.4 41.8
Very little chance they would be satisfied with their college 25.3 46.2

Percent of students reporting

Percent of students reporting that there was (TFS): that they did (CSS):
No chance they would make at least a “B” average 81.5
Very little chance they would make at least a “B” average 74.9

Percent of students reporting

Percent of students reporting that there was (TFS): that during college they (CSS):
Frequently Occasionally

No chance they would socialize with someone of another

racial/ethnic group 40.0 45.0

Very little chance they would socialize with someone of

another racial/ethnic group 25.3 59.7

Change in Life Goals

The CSS and TFS data comparison also allows for an examination of changes in
students’ life goals during college, as both surveys ask students to rate the personal importance
of a list of goals in life (Table 41). Perhaps reflecting an increasing societal ethos of
environmentalism and sustainability, the largest change in the percent of students rating a given
goal as very important or essential was the aim of be